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Internal Assessment Resource

Drama Level 1

EXPIRED
	This resource supports assessment against:

Achievement Standard 90999 version 3
Use features of a drama/theatre form in a performance

	Resource title: Speak It Trippingly on the Tongue

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 4
To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number A-A-02-2015-90999-03-4401

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource
Achievement Standard Drama 90999: Use features of a drama/theatre form in a performance

Resource Reference: Drama 1.4B v4
Resource Title: Speak It Trippingly on the Tongue

Credits: 4
Teacher guidelines

The following guidelines are designed to ensure that teachers can carry out valid and consistent assessment using this internal assessment resource. 

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 90999. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.

Context/setting

This activity requires students to use appropriate features of a drama/theatre form in a performance, and hand in a brief written supporting document, consisting of a statement of intention and a description of the features they have used. 

The assessment task, along with others such as AS91000 Demonstrate understanding of a significant play could form a part of a larger teaching unit. 
Before beginning the activity, provide opportunities for the students to explore the history and practice of the drama/theatre form, including viewing performances in the style, on film, video, online or live; conduct practical workshops, physical and/or vocal, on relevant key aspects of the form; identify and discuss features of this theatre form with your students.
The activity includes a range of preparation activities (Student Resource A) you might use with your students as part of their prior teaching and learning. Guide the students through the preparation activities and give them sufficient opportunities and resources to explore physical and vocal skills relevant to the form and to undertake some peer formative assessment.

Check students’ decisions during the first preparation activity. They need to have the opportunity to reach all grades through being able to use the features with confidence, control, a clear sense of purpose, and in a way that enhances the performance.

Provide the students with information related to the task, along with possible scenarios if the work is to be devised, or possible relevant scripted extracts. 
Conditions

The students will work in groups of 2–5 but will be assessed individually.

The students could prepare and complete the assessment over 3 weeks, in and out of class. Allow additional time if you wish them to carry out the preparation activities to explore and develop their ideas.

It is not expected that the presentation length will exceed 5–6 minutes.
It may not be appropriate to offer reassessment opportunities for this standard. However, students could perform their piece on more than one occasion and be assessed on their best effort. 

Resource requirements

Resources that deal with relevant aspects of the chosen drama/theatre form

Relevant scenarios, stock plots, or scripted extracts

Appropriate resources for the students’ performances, such as masks, costumes, or props.
Additional information 

Depending on the particular drama/theatre form the class is working on, you may need to provide some scaffolded work before the preparation activities to help students raise their skill levels in features they are using. For example:

· for Greek Theatre, work on chorus

· for Elizabethan Theatre, work on speaking iambic pentameter

· for clowning, work on slapstick.
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	Achievement
	Achievement with Merit
	Achievement with Excellence

	Use features of a drama/theatre form in a performance.
	Skilfully use features of a drama/theatre form in a performance.
	Effectively use features of a drama/theatre form in a performance.


Student instructions 

Introduction

This assessment activity requires you to use or develop a short example of a drama/ theatre form you have previously studied in class, using features of the style. You will perform it to a standard suitable for an audience, describe your intention and the features you use. 
You may use resources, such as masks, costumes, or props that are appropriate to the form. 

You will work in a group of 2–5, but you will be assessed individually. 

Your presentation is expected to be no more than 5–6 minutes long.
The activity will take place over 3 weeks, using in- and out-of-class time.

Teacher note: Adapt the time allowed to meet the needs of your students.
You will be assessed on how well you use features of the drama/theatre form in your performance. Your supporting document(s) are necessary for achievement but they do not constitute evidence to support attainment for higher levels of achievement.
Task
Preparation

Before beginning this task, your teacher may give you a range of activities to carry out that will help you develop your ideas for your presentation.

Teacher note: Adapt or delete this instruction to suit your context.
Write your supporting evidence
Before giving the performance, discuss the intention of your final performance as a group: what do you want the audience to know about this extract, and your role, in terms of the chosen form.
Individually, write a statement of intention for your performance in your scenario or extract. Ensure you indicate role, time, place, situation and action for your scene.
Make a list of the features of the form that you will use in your final performance. 

Develop your performance

Rehearse and revise your performance.

Use class feedback to help you improve your performance.

Present your performance 

Perform your scenario for an audience. This could be your classmates or an invited audience.

Participate in a way appropriate to your role, demonstrating a range of appropriate features and creating an impact on the audience. 

Connect with the audience in a way that enhances the theme and mood of the drama so that the work is more convincing.

Submit your supporting evidence on the day of performance.

Student Resource A: Preparation for your performance
Teacher note: These activities are suggested to assist students to develop their ideas towards their assessment task. Use or adapt a range that suits your context.
Choose your group and develop your ideas

Choose a group to work with on either a performance that your group devises, or a scripted performance. 

If you are devising your performance:
As a group, decide on a possible scenario for your performance. You may use one of a selection your teacher will provide or you may create one of your own. Whichever you choose, it is important that the scenario suits the drama/theatre form you are using and will provide opportunities to use features skillfully and effectively in performance
Decide on the features you want to focus on in the performance. Check that each role offers sufficient opportunity for a student to demonstrate their use of a range of features.
Cast the characters.
Ask yourself, “Do the features belong in the scenario I am choosing to prepare?”

Consult with your teacher to check your decisions.
If your performance is scripted:

As a group, choose the extract you will use for your performance. You may use one of a selection your teacher will provide or you may choose one of your own. Whichever you choose, it is important that the extract belongs to the drama/theatre form you are using and will provide opportunities to use features skillfully and effectively.
Check that the extract contains sufficient appropriate features of the form for each of the performers to demonstrate a range of features.
Assign the roles.
Ask yourself, “Do the features belong in the extract I am preparing?”

Consult with your teacher to check your decisions.

Getting ready to perform

Develop your scenario or block your scripted scene. At every step, check that your focus is on demonstrating appropriate features in a manner that communicates your intention for the role and scene. 

Practise your skill in using the chosen features as you go. Aim to perform competently with control and a clear sense of purpose, and be convincing in your use of the features in role, capturing and communicating the essence of the dramatic context with impact. 

Think about how your use of the features will demonstrate the form you are working in.
Rehearsing

Practise your scene, making sure you sustain the features that you are demonstrating.

Show your work to another group and ask them for feedback and feed forward comments, for example:

· List the features you see me use during the performance. Are they used clearly?

· Do the features fit well into the performance: why or why not?

· Which features improve the performance as an example of this theatre form, and why?

· Which ones do I use with skill and confidence? Why do you think this?

· Which features do I need to work on?

· How could I use them so that they are more convincing?

· How could I use them so that they capture the point of the drama with impact?

· What skills in using the features do I need to work on?

Consider the feedback you have received and adapt your work if necessary. 

Focus particularly on the features where you need to practise your skills and control, so that the audience understands why you are using the feature.

Work on being convincing in the performance. Your features should improve the performance and assist the drama to have impact.

Continue to rehearse your drama for your performance.

Assessment schedule: Drama 90999 Speak It Trippingly on the Tongue
	Evidence/Judgements for Achievement
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement
with Excellence

	The student provides a statement outlining the intention of the performance. The statement includes the features of the drama/theatre form that are used. The supporting document accurately reflects what happens in the performance.

The student uses features of the theatre form appropriately in a performance, to convey the style of that form and fit the context of the performance.

For example:

Statement

In our performance of an extract from Antigone by Sophocles we want to convey the seriousness and formality of the play, which is a classical tragedy.

The features we have used in our extract are:

Chorus: I moved in a circle as part of the chorus, speaking in unison with others. The chorus filled the role of a narrator in Greek theatre.

Use of chanting and dance: As part of the chorus I chanted and moved rhythmically. Altar: We moved around an altar that was in the middle of the stage. The altar was a symbol of the religious roots of Greek theatre.

Role of chorus leader: The chorus leader stepped out of the chorus and spoke to one of the main actors. Performance

The student fits in with the role of the chorus by keeping in unison and maintaining the mood and style of the chanting and dance. 
S/he also connects with the audience, making responses and asking questions at the appropriate time in the action. 
When the leader of the chorus steps out of the chorus role to address one of the main characters, the student assumes the role of a citizen as well. She speaks clearly and enunciates carefully as actors would have needed to do, wearing a mask in the huge outdoor auditoria. 
The student wears a mask appropriately in the performance.
	The student provides a statement outlining the intention of the performance. The statement includes the features of the drama/theatre form that are used. 

The supporting document accurately reflects what happens in the performance.

The student skilfully uses features of the theatre form in a performance, to convey the style of that form and fit the context of the performance. 

The student demonstrates competence, control and a sense of purpose, sustaining features in performance.

For example:

Statement

In our performance of an extract from Antigone by Sophocles we want to convey the seriousness and formality of the play, which is a classical tragedy.

The features we have used in our extract are:

Chorus: I moved in a circle as part of the chorus, speaking in unison with others. The chorus filled the role of a narrator in Greek theatre.

Use of chanting and dance: As part of the chorus I chanted and moved rhythmically. Altar: We moved around an altar that was in the middle of the stage. The altar was a symbol of the religious roots of Greek theatre.

Role of chorus leader: The chorus leader stepped out of the chorus and spoke to one of the main actors.

Performance

The student fits in with the role of the chorus by keeping in unison and maintaining the mood and style of the chanting and dance. 

S/he maintains a clear sense of ceremony and ritual. 
S/he also connects with the audience, making responses and asking questions at the appropriate time in the action, skilfully bridging the gap between the audience and the players. 
When the leader of the chorus steps out of the chorus role to address one of the main characters, the student conveys the characteristics of an individual citizen with competence, speaking clearly and enunciating carefully, skilfully projecting her voice so that she changes volume appropriately but can still be heard. Actors would have needed to project their voices, wearing a mask in the huge outdoor auditoria. 
The student wears a mask competently in the performance, skilfully keeping it turned to the audience and using movement and gesture to convey changes of mood and feeling.
	The student provides a statement outlining the intention of the performance. The statement includes the features of the drama/theatre form that are used. The supporting document accurately reflects what happens in the performance.

The student effectively uses features of the drama/theatre form in a performance, to convey the style of that form and fit the context of the performance. 

The student demonstrates competence, control and a sense of purpose, sustaining features to enhance the performance. 

The student presents the work convincingly, capturing the essence of the dramatic context with impact.

For example:

Statement

In our performance of an extract from Antigone by Sophocles we want to convey the seriousness and formality of the play, which is a classical tragedy.

The features we have used in our extract are:

Chorus: I moved in a circle as part of the chorus, speaking in unison with others. The chorus filled the role of a narrator in Greek theatre.

Use of chanting and dance: As part of the chorus I chanted and moved rhythmically. Altar: We moved around an altar that was in the middle of the stage. The altar was a symbol of the religious roots of Greek theatre.

Role of chorus leader: The chorus leader stepped out of the chorus and spoke to one of the main actors. 

Performance

The student fits in with the role of the chorus by keeping in unison and maintaining the mood and style of the chanting and dance. 
S/he effectively maintains a heightened sense of ceremony and ritual. 
S/he also connects with the audience, making responses and asking questions at the appropriate time in the action. 
S/he effectively bridges the gap between the audience and the players, conveying a sense of impending disaster. 
When the leader of the chorus steps out of the chorus role to address one of the main characters, the student convincingly conveys the characteristics of an individual citizen. 
S/he speaks clearly and enunciates carefully, skilfully projecting her voice so that she changes volume appropriately but can still be heard as actors would have needed to do, wearing a mask in the huge outdoor auditoria. 
Her ability to change pitch and tone from young to old and from male to female adds effectiveness to her performance of different roles. 
The student wears a mask competently in the performance, skilfully keeping it turned to the audience and using heightened movement and gesture to convey changes of mood and feeling. While doing this she effectively maintains the mannered and deliberate style of acting used in classical Greek theatre.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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